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Introduction

Welcome to the Richard W. Riley College of Education and Leadership principal licensure program at Walden University. This program will help candidates obtain the professional knowledge and experience they need to become well-informed and skilled school administrators.

This handbook will help candidates understand the guidelines and requirements of the principal licensure program. It will answer many questions, but candidates also will need to stay in close touch with us here at Walden for specifics regarding the individual program. We are here to build a relationship with candidates, to help them successfully complete their coursework, field experience, and face-to-face residencies.
Important note: This is an abridged version of the Principal Candidate Handbook. Upon enrollment into the university, candidates will have access to the full version of the Handbook from their MyWalden page. Those who are interested in enrolling in this program are strongly encouraged to review this abridged version to ensure a full understanding of the program requirements.  

Also, this handbook refers to the Walden University Student Catalog for specific information on university policies and courses. Candidates should have the catalog on hand as reference.

The Richard W. Riley College of Education and Leadership 

The following vision and mission statements represent the commitment of the Richard W. Riley College of Education and Leadership to pursue academic excellence, embrace our rich diversity, value all of our stakeholders, and encourage civic responsibility through the promotion of positive social change. For our graduates to cultivate habits of lifelong learning and continuous advancement of their knowledge, we consider it essential that these statements guide us as we seek to ensure the quality and synergy of our programs.

Vision

The Riley College of Education and Leadership at Walden fosters a dynamic and diverse network of educational leaders who seek to support learners globally by leveraging the power of teaching and technology and who are committed to the pursuit of positive social change through education. 
Mission

The Riley College of Education and Leadership at Walden provides access to high-caliber programs that prepare adult learners as scholar-practitioners and leaders who can inspire, influence, and impact their diverse communities by helping to meet the challenges and opportunities of education worldwide. 

Conceptual Framework

Walden University has developed a conceptual framework in collaboration with the professional community that articulates the shared vision of the unit’s efforts to prepare educators to work in P–12 schools. The conceptual framework provides our philosophical foundation and serves as a guide for decision-making within the unit.
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Critical Components
Eight critical components were identified to serve as our unit outcomes or institutional standards based on our guiding philosophy as well as our vision and mission at the unit and institutional levels. We believe our critical components distinguish our candidates from candidates who graduate from other institutions.

· Teaching and Lifelong Learning

· Research with Application

· Reflective and Analytic Thought

· Leadership

· Collaboration

· Communication

· Diversity

· Social Change

Outcomes

We expect our candidates to demonstrate the following institutional outcomes as they exit our programs:
1. Teaching and Lifelong Learning. Demonstrate current knowledge and skills with the understanding that educators are lifelong learners who continually add to their knowledge and skills. 

2. Research with Application. Analyze educational issues in light of current research and best practice through Walden University’s scholar-practitioner model. 

3. Reflective and Analytic Thought. Reflect on and analyze educational issues in light of current research to inform best practice in P–12 classrooms. 

4. Leadership. Demonstrate leadership to build a shared vision for effective teaching and learning that positively impacts all stakeholders within a given educational community.
5. Collaboration. Demonstrate collaborative skills that integrate multiple perspectives in order to create ongoing support for the learning environment. 

6. Communication. Demonstrate skills to communicate effectively and appropriately in a variety of professional and interpersonal contexts. 

7. Diversity. Act in ways that honor multiple perspectives and affirm the dignity and respect of all individuals internal and external to the learning environment. 

8. Social Change. Demonstrate the skills and professional dispositions that advocate for social change to make a positive impact where the educator works and lives.
The Education Specialist Degree (Ed.S.) in Educational Leadership and Administration
The vision and mission of the Riley College of Education and Leadership is actualized by offering an Ed.S. Degree in Educational Leadership and Administration that leads to principal licensure. The program is based on the following core beliefs:
Core Beliefs

· A commitment to preparing exemplary school administrators with the knowledge, skills, and professional dispositions evident in the competencies defined in Minnesota Administrative Rules (M.R.3512), with an emphasis on the shared roles of the university, principal mentors, field experience faculty, and university supervisors in providing authentic school leadership experiences. 
· A commitment to preparing school principals who, as instructional leaders, affect the multiple facets of the school as a diverse learning organization with the ability to impact social change. 

· A commitment to preparing school principals who can encourage and inspire students, staff, families, and the community to work together to achieve performance goals, foster healthy development, and enhance learning for every student.

· A commitment to preparing school leaders who must know how to manage complex issues, coordinate information across multifunctional areas, work productively with a wide range of people, and leverage the power of adult learning, teaching, and technology to gain greater efficiency and effectiveness.
· A commitment to contributing to the profession quality leaders who will be seen as making a difference and who see themselves leading other professionals in the pursuit of excellence in education for their organizations and for the greater educational community. 
To that end, Walden offers a rigorous 18-month program leading to an Education Specialist degree that meets:

· The Riley College of Education and Leadership critical components, which align to the university and the college’s vision and mission

· The Ed.S. in Educational Leadership and Administration (Principal Preparation) Program outcomes

· The Minnesota Board of School Administrators’ requirements, Minnesota Administrative Rules 3512

· The Minnesota Board of School Administrators’ Core Leadership and Principal Competencies, Minnesota Administrative Rules 3512.0510
· The Educational Leadership Constituent Council (ELCC) Standards for Advance Programs in Educational Leadership and the Interstate School Leaders Licensure Consortium (ISLLC) Educational Leadership Policy Standards

(More information is available in the full version of the Principal Candidate Handbook, Addendum A: Learning Outcomes Alignment Chart and Addendum B: MBSA Core Leadership and Principal Competencies.)

Program Outcomes

The Walden Ed.S. in Educational Leadership and Administration (Principal Preparation)Program outcomes are aligned with the college’s vision and mission. As a graduate of this program, candidates will have the ability to: 
· Promote the success of every student by leading initiatives that evaluate and improve instructional programs. 
· Promote the success of every student by effectively managing all personnel, and providing ongoing evaluation and professional development in teaching and learning.

· Promote the success of every student by creating a strategic plan using a visioning process to be shared and supported by all stakeholders.
· Promote the success of every student by using data to effectively manage the organization and resources for a safe, secure, and effective learning environment.
· Promote the success of every student by addressing community interests and diverse needs through communicating and collaborating with internal and external publics.
· Articulate the school’s role within the broader political, social, economic, legal, and cultural context and responding effectively to changes that impact the school community.
· Promote the success of every student by modeling democratic value systems, ethics, moral leadership; supporting others to grow and develop as caring and informed citizens.
Note about Licensure

Walden University is approved by the Minnesota Board of School Administrators to recommend graduates of this program for licensure as P–12 principals in Minnesota. Before Walden can recommend a candidate for licensure, he or she must successfully complete all components of this program. (More information is available in Licensure Information.)
Part I: Program Information

Academic and Professional Standards

High academic standards are important to candidates’ professional success. The Minnesota Board of School Administrators has identified a set of K–12 Principal Competencies that clearly define what a principal needs to know and be able to do. These competencies all are covered in the Walden principal licensure program. 
Candidates begin their program by completing a preassessment of their own readiness to take on the role of a school leader. After studying the Minnesota competencies and Minnesota Code of Ethics for Administrators, candidates develop an Individual Learning Plan to guide them through the program and help them achieve their goals. As a candidate progresses through the courses, field experiences, and face-to-face residencies in the program, he or she will gain the knowledge, skills, and professional dispositions needed to be an effective school leader. Progress is assessed through coursework assignments, field experience activities/artifacts, projects, observations in the field, and reflection papers (i.e., transition points). Course and major assessments are evaluated against rubrics and housed within the program ePortfolio. 
The Riley College of Education and Leadership faculty stand ready to help candidates meet those requirements of the program. They will keep a watchful eye on candidates’ academic progress. Through teaching, advising, and coaching, they will assist candidates in developing the skills, knowledge, and professional dispositions necessary for academic and professional success. Further, Walden University has an array of student services to support candidates, who should refer to the Walden University Student Catalog and the Walden University Web site for more information about these services.

Satisfactory Academic Progress

In addition to meeting the professional standards set by the Minnesota Board of School Administrators, candidates also are responsible for meeting the satisfactory academic progress standards set by Walden University. The Riley College of Education and Leadership faculty will monitor candidates’ academic progress on a regular basis to make sure they are making progress toward program requirements and degree completion. Candidates will be expected to maintain a 3.0 GPA throughout the program, as described in Transition Points 2 and 4. (Additional information is available in Transition Points.) 
Description of Program

Program Design and Structure 

The Ed.S. in Educational Leadership and Administration (Principal Preparation)Program includes multiple components and is delivered through a variety of modalities: 

· Courses are offered in a prescribed sequence, typically concluding at the end of five consecutive semesters. Courses are three credits each and run eight weeks in length. Courses are delivered via an online learning platform. Some learning resources are mailed to candidates (textbooks, DVDs). Other resources are available through the online classroom. Courses are designed to meet Minnesota competencies at the knowledge, skills, and professional dispositions levels. The program is designed to offer opportunities to work both in groups and individually. Candidates will interact with other candidates and with their course instructors to discuss content, assignments, projects, and experiences in the field. Assignments are submitted through the online courses and are evaluated and graded by course instructors. (Course descriptions are available in Addendum C.)

· The Pre-Assessment and Individual Learning Plan are completed during the first course, EDUC 7002 Foundations: Educational Leadership and Administration. Candidates will begin the program by conducting a self-assessment of their current status regarding the knowledge, skills, and professional dispositions of successful school leaders. This is an opportunity for candidates to take stock of their ability to manage time and consider ways to more effectively juggle the demands of work, personal life, and the degree program. Through a series of steps, candidates will reflect on their current abilities and then envision the type of school leader they hope to become. They then will write a leadership philosophy statement, develop a set of goals, and commit to a plan of action to help them reach their goals, as well as the Minnesota Board of School Administrators Principal Competencies A copy of each candidate’s initial Individual Leadership Plan is added to his/her ePortfolio, revised throughout the program, and used in the exit evaluation. (Additional information is available below.)

· Field Experiences are a required and integral part of the program and constitute six, one-credit courses that span 12 months. The Minnesota Board of School Administrators requires that principal candidates spend a minimum of 320 hours, or 40 eight-hour days (across 12 consecutive months), in elementary, middle or junior high, and high school settings as an administrative aide to a licensed and practicing school principal. Field experience must include at least 40 hours or the equivalent of one week at each level not represented by the principal candidate’s primary teaching experience. The field experience component is designed to meet Minnesota competencies at the knowledge, skills, and professional dispositions level. The experience will provide candidates with opportunities to apply course concepts in authentic environments and prepare them for the daily responsibilities of leadership and administration in schools. The field experience begins after course number three (EDUC 7201) and runs for 12 consecutive months, or a full year, through course number nine (EDUC 7207).

· (Candidates should see the Program Sequence graphic for a visual representation of the program, as well as the Ed.S. in Educational Leadership and Administration (Principal Preparation)Program Field Experience Handbook, which is provided in the first course, for details on the specific activities they must complete to fulfill the field experience requirements.)

· Academic Residencies are three-day, face-to-face, onsite sessions that provide candidates with opportunities to interact with a diverse community of colleagues and faculty, develop critical thinking and writing skills, learn to use the Walden library and other Walden resources, and refine professional dispositions. At residencies, candidates will be able to network with each other and develop the support and skills they need to complete their degree. A key goal of residencies is to ensure productive and successful field experiences. Therefore, time is structured to allow candidates to participate in professional discourse, engage in reflection, and ask questions about their field experiences.

There are two required residencies: Residency 1 takes place between course three and five; Residency 2 takes place between course seven and nine. Residences provide a variety of instructional approaches: large-group presentations, small-group discussions, role-play opportunities, case study analyses, Q&A sessions, and one-to-one interaction with faculty. At the end of each residency, candidates will submit a reflection paper that documents and demonstrates their learning in each residency.
· Situational Observations are candidates’ opportunity to demonstrate an integrated application of the Minnesota Principal Competencies. There are three required situational observations in this program. Two of them take place in the field; a third observation is a “simulated” situation involving a case study and takes place during Residency Two. The two field observations include pre-conference meetings, the observations themselves, and post-conference meetings in which candidates receive feedback on performance. Details about the situational observations, the roles and responsibilities of the faculty and principal mentors, and the required forms can be found in the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program Field Experience Handbook. The “simulated” situational observation is a key component of a candidate’s exit evaluation for the program.
· The Professional ePortfolio is an online repository of many of the documents required to validate successful completion of the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program, and to document eligibility to be recommended for licensure. Other documents (i.e., those requiring signature and official transcripts) are housed in the Riley College of Education and Leadership administrative offices. (More information is available in the section on ePortfolio.)
· The Exit Evaluation is a required component of the principal licensure program. It is a culminating activity providing an opportunity for candidates to showcase successful completion of all components of the program. During the exit evaluation, which is conducted with a team of representatives from the university and licensed principal practitioners, candidates will be asked to discuss and show evidence of the situational observations, their progress-to-date on the Individual Learning Plan, selected field experience artifacts and course artifacts that represent integration of the Minnesota competencies, evidence of all completed transition points, and a final reflection on the program experience. 
Field Experiences 

The Office of Field Experiences will collaborate with candidates’ local school districts and organizations to place them in sites that meet the program requirements; however, it is candidates’ responsibility to identify the school districts or organizations in their area by completing the Preferred Placement Site Form, found in the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program Field Experience Handbook. Candidates should email the completed Preferred Placement Site Form to fieldexperience@waldenu.edu during the first course, EDUC 7002 Foundations: Educational Leadership and Administration. Failure to complete the form will delay field placement. 
Placement at a preferred site is not guaranteed. But the Office of Field Experiences will make every effort to place candidates according to the preferences indicated, provided the site meets program requirements. Once a placement has been confirmed, the Office of Field Experiences will notify candidates of their placement site by emailing their Walden email address. All email communication between the Office of Field Experiences and principal candidates will take place via the Walden email server, as per university policy.
Candidates can find additional information about the placement process in the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program Field Experience Handbook located on the Academic tab of their myWalden page, as well as in the first course of their program. 

Field experience faculty 
The Walden University faculty member who works with a candidate throughout the 12-month field experience is referred to as the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program  field experience faculty. This individual facilitates discussions in the online classrooms with candidates and their colleagues to talk about issues related to the experience. He or she evaluates and provides feedback on candidates’ field experience activities. All field experience faculty hold regular office hours, offering candidates the opportunity to discuss their placement, ask questions, go over assignments and required observations, as well as any other issues that need their involvement. The field experience faculty also interact with candidates’ principal mentors and university supervisors. Finally, at the end of a candidate’s program, the field experience faculty participates in the exit evaluation. Together, the field experience faculty, the principal mentors, and the university supervisors will guide and support candidates through the critical steps in becoming successful school principals. 

Principal mentors
The principals of the schools in which candidates complete their field experiences are referred to as principal mentors. The qualifications for the principal mentors are outlined in the Ed.S. in Educational Leadership and Administration (Principal Preparation)Program Field Experience Handbook. The principal mentor will support a candidate as he/she participates in authentic experiences and completes the activities required in the field experience course. The principal mentor will verify the number of hours a candidate spends in the field and will be asked to complete a Professional Dispositions Form that iterates the qualities and attributes of effective school leaders. These qualities, in addition to the knowledge and skills candidates learn in the program, are a barometer of eventual success as a school leader. The principal mentor in a candidate’s 240-hour location also will participate in two formal situational observations onsite. 
University supervisors

The Walden faculty members who visit candidates onsite during the field experience are referred to as university supervisors. The university supervisors are licensed principals who participate in the onsite situational observations. They will speak with candidates prior to each observation, visit them onsite, fill out the Situational Observation Assessment Form, and provide specific feedback on each observation. University supervisors communicate with both field experience faculty and principal mentors as a team to ensure candidates have valuable and authentic field experiences. 

Additional information on the field experience, including roles, responsibilities and forms, can be found in the Ed.S. in Educational Leadership and Administration (Principal Preparation)Program Field Experience Handbook.
Professional ePortfolio 
An important component of each candidate’s program is the completion of a professional ePortfolio—an online repository for many of the documents produced during the program. Candidates will carefully construct their ePortfolios throughout the program, with the ePortfolio serving two important purposes:

It demonstrates a candidate’s qualifications for recommendation for Minnesota licensure.

It provides candidates with a showcase of professional knowledge and experience to share with prospective employers and to update as part of their ongoing development as an educational professional.

The professional ePortfolio is a program-level component introduced in the first course, EDUC 7002 Foundations: Educational Leadership and Administration, and will be available for candidates to access throughout the duration of their program. Candidates construct and update their ePortfolio throughout the program, producing major assessments that are evaluated according to rubrics or scoring guides that set forth clear performance criteria. 

The ePortfolio is organized with folders to house the documents required for transition points (Additional information is available in Transition Points.) There also will be additional folders to help candidates organize their work and eventually build a resume and professional portfolio. Training in the use of the ePortfolio is included in the first course of the program. 
Part II: Licensure Information

Transition Points

The principal licensure program includes four transition points, which are specific points in time during the program when principal candidates must meet certain Walden University and/or Minnesota Board of School Administrators requirements to be recommended for licensure as a P–12 principal. The requirements for each transition point ensure candidates’ acquisition of knowledge, skills, and performance are of high caliber, and completion of each transition point makes the candidate eligible to move ahead in the program to the next transition point. If a candidate does not meet the requirements of a transition point, he/she will not be allowed to advance in the program.

As mentioned above, all documents for transition points are housed in an electronic portfolio (ePortfolio), which candidates can access throughout the duration of their program. It is the candidate’s responsibility to manage his/her own progress through these transition points and submit all required documents to the ePortfolio. Candidates are encouraged to contact their academic advisor at any point for help and support.

Important note: The following requirements are organized by transition point and are cumulative in effect. That is, candidates must complete all requirements in one transition point before they are eligible to move on to the next transition point.

Transition Point One—completed after the first course

Pre-Assessment 

· Educational Leadership and Administration Knowledge and Skills Assessment

During EDUC 7002 Foundations: Educational Leadership and Administration, principal candidates are required to complete this self-assessment tool. Self-analysis of the results informs the Individual Learning Plan.

· Educational Leadership and Administration Professional Dispositions Assessment

During EDUC 7002 Foundations: Educational Leadership and Administration, principal candidates are required to complete this self-assessment tool. Self-analysis of the results informs the Individual Learning Plan.

· Time Management Tracking Table  
Principal candidates use the Time Management Tracking Table to reflect on how they have used their time during the first week in the program. Each candidate begins thinking about how he/she can better manage time and commitments to meet academic and personal goals. Candidates use this information as they develop a plan of action within the Individual Learning Plan.

· Individual Learning Plan

Based on the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program outcomes, the Minnesota Board of School Administrators Principal Competencies, the Minnesota Code of Ethics for School Administrators, and the results of the Educational Leadership and Administration Knowledge and Skills Assessment, the Educational Leadership and Administration Professional Dispositions Assessment, and the Time Management Tracking Tool, candidates develop an Individual Learning Plan that includes:

· Part 1 Leadership Philosophy 

· Part 2 Professional Goals 

· Part 3 Action Plan

Candidates submit their initial Individual Learning Plan during the first course and receive feedback from the course instructor. This version must be included in the ePortfolio for successful completion of Transition Point One. (A revised Individual Learning Plan and a final reflection are submitted to the ePortfolio at the end of the program for the exit evaluation.)
Writing Assessment
· Educational Leadership Research Paper

Principal candidates complete a research paper on a topic of interest related to school leadership in EDUC 7002: Foundations in Educational Leadership and Administration. This paper functions as an assessment of scholarly writing that meets Walden’s program requirement of academic integrity and scholarly writing. 

The first version of this paper is due at the end of EDUC 7002: Foundations in Educational Leadership and Administration. If a candidate’s first version of the Educational Leadership Research Paper is not approved, the candidate is required to arrange for tutoring through the Walden Writing Center or privately. Candidates also will have the opportunity during Residency One to work with faculty on their writing skills. A revised research paper must be submitted and approved before Transition Point Two. 

Preparation for Licensure 

· Ed.S. in Educational and Administration Program Candidate Handbook and Ed.S. in Educational and Administration Program Field Experience Handbook 

Candidates must certify through signed acknowledgment receipts that they have received the Ed.S. in Educational and Administration (Principal Preparation) Program Candidate Handbook and the Ed.S. in Educational and Administration (Principal Preparation)Program Field Experience Handbook.

· Field Experience Preferred Placement Site Form

Candidates must submit the Preferred Placement Site Form to Walden’s Office of Field Experiences.

 Note: An initial field experience conference takes place prior to each field experience setting.
Course Work

· Course Completion

Candidates must complete the first three courses.

Course Artifacts/Assessments
Candidates must submit to the ePortfolio required course artifacts with Competency-Based Reflections aligned to the Richard W. Riley College of Education and Leadership outcomes.

Transition Point Two—completed after the first residency or after the 6th course

Residency Requirement

· Residency One

Candidates must complete Residency One and submit the Residency One reflection paper to the ePortfolio.

Writing Assessment

· Educational Leadership Research Paper

Those candidates who were required to revise the educational leadership research. 
paper must submit the revised paper for approval. 

Course Work

· Course Completion

Candidates must complete the first six courses with a cumulative grade point averageGPA of 3.0 or better.
· Course Artifacts/Assessments
Candidates must submit to the ePortfolio required course artifacts/assessments with competency-based reflections aligned to the Riley College of Education and Leadership outcomes.
Field Experience 

· Field Experience Conference and Planning Grid
Candidates must complete the initial field experience conference with their field experience faculty and principal mentor to discuss the field experience and the field experience activity planning grid.

· Field Experience  Artifacts/ Assessments
Candidates must submit field experience artifacts/assessments to the ePortfolio. 

Transition Point Three—completed after the 9th course

Residency Requirement

· Residency Two

Candidates must complete Residency Two and submit the Residency Two reflection paper to ePortfolio.

Course Work

· Course Completion

Candidates must complete nine courses with a cumulative GPA of 3.0 or better.
· Course Artifacts/Assessments
Candidates must submit to the ePortfolio required course artifacts/assessments major assessments with competency-based reflections aligned to the Riley College of Education and Leadership outcomes. 

Field Experience 

· Field Experience Artifacts/Assessments
Candidates must submit all field experience artifacts/assessments to the ePortfolio, including copies of the Principal Mentor Sign Off Forms. 
Professional Dispositions Assessments

· Professional Disposition Assessment Forms

All Professional Disposition Assessment Forms from university supervisor, field experience faculty, principal mentors, and others must be submitted to the ePortfolio.
Situational observations
· Situational Observations in the Field

Candidates must complete two field-based situational observations, and assessment forms must be submitted by the university supervisor and principal mentors.

· Situational Observation during Residency Two

Candidates must complete the simulated situational observation at Residency Two, and assessment forms must be submitted by residency faculty.
Transition Point Four—completed after the 10th course 
(after candidates have completed all their courses, both residencies, passed the School Leaders Licensure Assessment Exam, and their field experience)
School Leaders Licensure Assessment Exam 
· Candidates must pass the School Leaders Licensure Assessment (SLLA) exam. 

Notes:  
· Taking the SLLA exam is a program requirement regardless of the state in which you reside.  We recommend you also review your state’s testing requirements. 

· Candidates may choose to take the SLLA exam at any point in the program, however, since the exam will cover content covered in the courses, Walden recommends that candidates complete as much of the program as possible prior to taking the exam. 

· You may review the SLLA exam information at http://www.ets.org/sls/.

· When you register for the exam, designate Walden University as a score recipient (code RA6675).  

· You must earn the minimum scores required by Walden University before Walden can grant you the Ed.S. degree and recommend you for licensure.  The minimum passing score is 148. You may take the test multiple times.
Exit Evaluation
Candidate, university supervisor, field experience faculty, and principal mentor participate in a conference in which each candidate presents all documents from previous transitions, including the following: 

· Exit Evaluation “A”—Content-Specific Artifacts /Assessments
· Evidence that all courses have been completed with a cumulative 3.0 GPA

· Individual Learning Plan with progress-to-date and updated goals

· Three course artifacts/assessments representing integration of Minnesota competencies

· Final program reflection 
· Exit evaluation “B”—Field Experience Artifacts/Assessments
· Three field experience artifacts /assessments representing integration of the Minnesota competencies

· All forms, including disposition assessment forms and field experience log
· Results of the situational observations and evidence of integrated competencies

Walden University Required Tests

As part of the requirements to obtain the Ed.S.in Educational Leadership and Administration degree, all candidates must take the School Leaders Licensure Assessment (SLLA) exam and obtain the required score. Candidates may take the exam at any point in the program however, since it is a content-based exam, Walden recommends that candidates complete as much of the program as possible prior to taking it. Candidates may take the exam multiple times. See the Transition Point components listed above for detailed information on when candidates must take the tests.

Registration and Test-Specific Information

Information about the SLLA exam, which is administered by the Educational Testing Service (ETS), is located on the ETS Web site: www.ets.org/sls. Click on the “About the Test” link to get an overview.

Candidates can also prepare for the exam by reading the 14 page information document called Test at a Glance on the ETS Web site. This document includes the number and type of questions on the test, topics covered on the test, sample questions, and answers to the sample questions. To access the Test at a Glance document, go to the ETS website (www.ets.org/sls) and click the “Free Test Preparation Materials” link.

Before and After the Tests

In addition to accessing the information provided on the SLLA exam section of the ETS Web site (www.ets.org/sls), you can gain student support services by contacting the Walden University Writing Center. You can also contact the Academic Advising Team for guidance in identifying the most appropriate support services for your individual needs.

Remember to carefully read the “On Test Day” information on the Praxis section of the ETS Web site to be sure you know what you should bring—and what you should not bring—to the test. View the “About the Test” link and then click on the “On Test Day” link.

SLLA exam scores are made available approximately 3-4 weeks after the test date. To understand your SLLA exam score, go to the Praxis section of the ETS Web site, and under the “For Test Takers” heading in the middle of the page, click on the “Get Test Scores” link.

Your State’s Required Exams

Your state may have specific exam requirements in order to become a licensed principal. In addition to passing the SLLA exam, you will need to complete any additional tests that your may state require. At this time, fourteen states do require passing scores from the SLLA exam. You may find out if your state requires the SLLA exam by visiting the ETS Web site (www.ets.org/sls) and clicking on the “Find State Requirements” link. 

Candidate’s State’s Required Exams

A candidate’s state may have specific exam requirements to become a licensed principal. Candidates will need to complete any additional tests their state may require. 
Applying for Minnesota Principal Licensure

Every graduate of the degree in the Educational Leadership and Administration (Principal Preparation) Program is eligible to be recommended for licensure as a P–12 school principal. If a candidate is enrolled in this program, he/she most likely wants to become a licensed school principal. The following information is designed to help candidates understand what needs to be completed, in addition to the Walden program, in order to obtain licensure.
Requirements

Before applying for a Minnesota administrative license (P–12 principal), candidates must meet the following requirements:

· Complete three years of successful classroom teaching experience while holding a classroom teaching license valid for the position or position in which the experience was granted. (This requirement was verified upon a candidate’s admission to Walden’s Ed.S. in Educational Leadership and Administration (Principal Preparation) Program).

· Complete a specialist or doctoral program or a program consisting of 60 semester credits beyond the bachelor’s degree that includes a terminating graduate degree and topic preparatory for educational administration and the Minnesota competencies identified in part 3512.0510. The program must be approved by the Minnesota Board of School Administrators and be offered at a regionally accredited Minnesota graduate school. (This requirement is completed when a candidate completes Walden’s Ed.S. in Educational Leadership and Administration (Principal Preparation)Program.)

· Complete the field experience component of at least 320 hours or 40 eight-hour days, to be completed within 12 continuous months in elementary, middle or junior high, and high schools as an administrative aide to a licensed and practicing school principal. The field experience must include at least 40 hours or the equivalent of one week at each level not represented by the applicant’s primary teaching experience. (This requirement is completed when a candidate completes Walden’s Ed.S. in Educational Leadership and Administration Program.)

· Complete the Minnesota “Application for an Addition to a Minnesota Education License (Teaching/Administrative/Related Services)” (ED-02443-01). The application and other licensing forms can be accessed here. 
· Request a “Recommendation for Licensure” from Walden University’s compliance officer.

Requesting a Recommendation for Licensure

Before submitting an application for principal licensure, a candidate must receive an “Institutional Recommendation” from Walden University. Walden’s compliance officer will verify that the candidate has completed Walden’s Minnesota-approved principal licensure requirements (Ed.S. in Educational Leadership and Administration (Principal Preparation) Program), including the SLLA, field experience, situational observation, and exit evaluation. 
Obtaining Minnesota Licensure

If a candidate would like to obtain initial licensure in Minnesota because he or she plans to work in Minnesota or lives in a state that first requires candidates to obtain the Minnesota license (license in hand), he or she should review the following instructions.
Before submitting application to the Minnesota Department of Education, candidates must access and send an Application for an Addition to a Minnesota Education License (Teaching/Administrative/Related Services) form to Walden University’s compliance officer. Walden will verify that the candidate completed Walden’s Minnesota-approved principal licensure program (Ed.S. in Educational Leadership and Administration (Principal Preparation) Program), including the SLLA, field experience, situational observation, and exit evaluation, and send the form back to the candidate.
1. Go to the Minnesota Department of Education (MDE) Web site (http://education.state.mn.us).
2. On the right side of the screen, scroll down and look under Teacher Support, then select Educator Licensing.

3. On the right side of the screen, scroll down and select Licensure Forms.

4. On this page, select:
Application for an Addition to a Minnesota Education License (Teaching/Administrative/Related Services). Select the Word document.

5. Fill out the form completely and send it (either by email or fax) to:

Compliance Officer, State Licensure

Laureate Higher Education Group/Walden University

650 S. Exeter Street #8051

Baltimore, MD 21202
educlicensure@waldenu.edu

Fax: 1-443-627-7025

Applying for Licensure Directly to the Candidate’s State

If a candidate is applying for principal licensure directly to his/her state based on the completion of a state-approved program, he/she should review the state’s licensure application process. The candidate likely will need Walden to complete an institutional recommendation form or a similar form attesting to the fact he/she completed a state-approved program provided by that institution. The candidate should forward these requests to Walden’s compliance officer using the contact information provided above. 

Submitting the Application

The following information is provided on behalf of the Minnesota Department of Education. 

The application processing fee, which is currently $57 (and subject to change), may be submitted as a check or money order made payable to the “Commissioner of MDE.” This fee is non-refundable and will not be returned to applicants who do not qualify for licensure. 

A partial or incomplete application packet will be returned by the Minnesota Department of Education to the applicant for completion and resubmission. It is the applicant’s responsibility to submit the required items, in one envelope, to Educator Licensing. To ensure the submission of a complete packet, candidates must review and follow the Minnesota checklist. With questions, candidates should call 1-651-582-8691 or go to the Web site: http://education.state.mn.us.
After receiving the recommendation for licensure form back from Walden, candidates should ensure they have satisfied all the application requirements, including all supporting documents, and send the complete application packet to:

Minnesota Department of Education

Educator Licensing and Teacher Quality

1500 Highway 36 West

Roseville, MN 55113-4266

There is also an online application submission. If a candidate chooses this option, he or she should follow the prompts under: Teacher Support/Educator Licensing on the Minnesota Department of Education Web site.

Understanding Minnesota’s Human Relations Requirement
The following information is provided on behalf of the Minnesota Board of School Administrators. Candidates should note that most principal candidates will have satisfied this requirement as part of their Minnesota teacher licensure process.

All applicants for licenses to be issued or renewed under authority of the Minnesota Board of School Administrators shall complete a training program containing human relations components approved by the board. Those from outside Minnesota who wish to be licensed in Minnesota must complete a human relations training program during the two-year period of their initial license in Minnesota.

Candidates may fulfill this requirement through one of the following:

6. Graduated from a Minnesota teacher preparation program. Verified by licensure recommendation.

7. Graduated from a teacher preparation program in Iowa, Ohio, Nebraska, South Dakota, or Wisconsin. Minnesota has reciprocity for human relations with these states. Verified by licensure recommendation.

8. Evidence of program completion through participation in the Peace Corps, AmeriCorps, Vista, or Teacher Corps. 

9. Document completion of one of Minnesota’s approved human relations programs/courses via a transcript or completion certificate. These programs are designed for applicants prepared outside of Minnesota and are offered throughout the state.

If a candidate has not completed one of the above, but believes he/she can demonstrate meeting all five of the human relations components/objectives and has verifiable documentation of those experiences, he/she may submit evidence via the following process as outlined on the Minnesota Department of Education website. Please see the Human Relations Verification Chart on this page.
Complete the Verification Chart and attach verifying documents (course descriptions from college catalog, course syllabi). Documentation must clearly address each of the five elements of the human relations requirements. 
NOTE: If a candidate elects to submit human relations verification via the verification process, he/she should not wait for the temporary license to expire. This review takes time, and if all components are not met, the candidate will need to complete an approved course prior to the expiration of his/her license, which cannot be renewed without satisfying the human relations requirement.
Part III: Other Information Important to Candidate Success

Many factors go into ensuring a candidate is ready to become a licensed principal, not all of them attached to coursework or an academic plan. What follows is other information candidates will need to know to be successful as they seek to enter their new career as a P–12 principal.

Academic Grievances
If a candidate has an academic grievance, he or she should refer to the Student Appeals and Grievances section of the Walden University Student Catalog for specific directions.
Acknowledgment of Receipt
After a candidate completely reads the Ed.S in Educational Leadership and Administration (Principal Preparation) Program Candidate Handbook, he/she should sign the Acknowledgment of Receipt (available as Addendum G) and return it as directed in the first course in the program, EDUC 7002. 

Background Checks

Background checks are investigations into one or more of the following: employment history, criminal records, driving records, education records, drug test results, and sex offender lists. Prospective employers will usually require these types of checks before hiring a candidate to work with school-aged students.

The Riley College of Education and Leadership does not require a candidate to submit a criminal background or sex offender check as part of program requirements, because in most cases, it will have been completed as part of the teacher licensing process. However, it is critical that candidates know the implications of having a criminal history. Because each school site or district may have specific requirements regarding criminal, sex offender, and other background checks for candidates conducting their field experiences at the site, it is important that candidates discuss this issue with the site as soon as the Office of Field Experience notifies him/her of an impending placement.

Which background checks are most important for candidate awareness?

The most commonly required background checks are criminal history (including illegal substances and alcohol) and sex offender list checks. However, again, the specific requirements vary state to state and even district to district and school to school.

What should candidates know about criminal histories?

Any conviction, even one for which a candidate successfully has completed probation, is part of his/her criminal history. This includes convictions for drug and alcohol offenses and any misdemeanor offenses. Certain exceptions may apply, such as sealed records or records that have been expunged. If a candidate doesn’t report all of them, and if something is discovered in the clearance process, the idea that he/she was hiding something legally requested could be enough to keep the candidate from obtaining licensure. A state or district will wonder what else the candidate is hiding.
Why does criminal history matter?

It is important to understand that educator licensure in the state of Minnesota (or any state, for that matter) is partly dependent upon a candidate’s character, which includes but is not limited to any criminal background or sex offender history. The state has a responsibility to ensure not only that a candidate is qualified by academic credentials, but that he/she also has a good character to work with school-aged students. This is one reason Walden focuses on professional dispositions and a code of ethics in evaluating our principal candidates.

Code of Ethics

The Minnesota Board of School Administrators has a published Code of Ethics for School Administrators (available as Addendum D). This code represents the standards of professional conduct expected of all school administrators and must be strictly followed. It is critical that all principal candidates are well-versed in each part of the code and begin assuming the stance it describes immediately upon commencing the Ed.S. in Educational Leadership and Administration (Principal Preparation) Program. Failure to adhere to these standards will result in disciplinary action, up to and including expulsion from the program. 
Insurance

Many school districts require educators working in our nation’s public schools to carry professional liability insurance. Walden University requires all principal candidates to purchase and show proof of having professional liability insurance in the amount of $1,000,000 per year. Candidates are responsible for sending in proof of their insurance coverage to the Office of Field Experience at the beginning of the third course in the program, EDUC 7201. Detailed submittal instructions will be provided in the course. 
Candidates must provide proof of insurance before a field placement can be made. Failure to do so will delay a candidate’s field experience placement and result in an incomplete course grade. 
If a candidate doesn’t have professional liability insurance, Walden University suggests researching professional organizations that may offer discounted professional liability coverage as a benefit to its student members. For example, The Association of American Educators (AAE) is a professional organization that offers liability insurance, as well as other membership benefits candidates may want to consider. 
Professional Dispositions

A professional disposition is not so much about what a candidate does, but about how he/she does it. For example, being adept with technology (or not adept with it) is not a professional disposition, but a skill (or lack thereof). On the other hand, a professional disposition involves a candidate’s attitude toward tackling a new skill, such as learning and utilizing technology and being open to its benefits in managing school data.

The Riley College of Education and Leadership is committed to recommending only those candidates who display the professional dispositions expected of a quality educator, someone who can and will make a positive difference within the collaborative culture of an effective school. Therefore, assessment of candidate professional dispositions is one of the key assessments used by the college to determine a candidate’s eligibility for institutional recommendation for Minnesota licensure. (Additional information is available in the Transition Points.) The college licensure program has identified several professional dispositions that align with the program outcomes and with the standards expected of the state of Minnesota and national organizations. (Details available in Addendum E.) In addition, candidates are assessed on the unit dispositions.

Addendum H has a complete list of unit dispositions.

Assessment of Professional Dispositions 

Walden University takes the responsibility of assessing candidates’ professional dispositions very seriously and thus has established specific policies and procedures to ensure that candidates, faculty, staff, and principal mentors understand and assess candidate professional dispositions accurately. Instructors, principal mentors, and field experience faculty work with candidates up close, sometimes on a day-to-day basis. They see how well candidates manage pressure and interact with colleagues, staff, instructions and school personnel in the field. Others see a candidate’s online abilities and use of proper online etiquette. People notice, and will keep track of, whether or not a candidate is on time, has a positive attitude, is friendly and polite to the school secretary or janitor, is cordial to parents, maintains professionalism with the Riley College of Education and Leadership staff members, and is supportive and helpful toward students and their families. Candidates’ professional dispositions are evaluated during all field experiences. Their professional dispositions are formally assessed by field experience faculty, university supervisors, and principal mentors. 
Professional Disposition Concerns

In addition, if there are any concerns about a candidate’s professional dispositions at any time, any Walden instructor, faculty or staff member, or any principal mentor may file a Professional Disposition Concern Form. (Form available in Addendum F.)
Policies for Professional Disposition Concerns

If anyone selects a rating of “None” on a professional disposition assessment, this indicates the candidate “Needs Improvement” in this area. The evaluator must then complete a Professional Disposition Concern Form.
At any time during the program, any instructor, principal mentor, or staff member who comes into contact with the candidate and feels the candidate needs improvement in one or more personal or professional traits should complete a Professional Disposition Concern Form. In this way, the Riley College of Education and Leadership faculty and staff are able to help candidates improve as the course progresses. In our quest to develop effective school principals, addressing professional disposition concerns or offenses is an ongoing process. This lets candidates know we hold them accountable to the highest standards and support them in their steps to improve.

All professional disposition concerns must be resolved by a candidate in order to remain in the principal licensure program.

Any unresolved professional disposition concerns may lead to the postponement and/or cancellation of participation in the program.

Any candidate in the Riley College of Education and Leadership may be subject to further disciplinary sanctions (as defined by the Walden University Student Catalog), up to and including expulsion, if more than three Professional Disposition Concern Forms are submitted in any academic year, regardless of whether or not the candidate has resolved the concerns.

Procedures for Resolving Professional Disposition Concerns

The individual (e.g., course instructor, field experience faculty, principal mentor) with the concern completes a Professional Disposition Concern Form.

The individual with the concern must arrange a telephone meeting with the candidate and email, fax, or mail a copy of the form to the candidate so that he/she has it for the meeting.

If the candidate is able to address and resolve the concern appropriately, no further action is needed other than to submit the completed form to the college. The form will be placed in the candidate’s file.

If the candidate is not able to address and resolve the concern to the satisfaction of the individual with the concern, the form must be immediately submitted to the appropriate program director of the Riley College of Education and Leadership and the director of the Office of Field Experience. The directors will then work with the candidate and the person with the concern to determine an appropriate resolution.

Proof of Immunization and TB Clearance

Because each school site or district may vary in its requirements regarding proof of immunizations and tuberculosis (TB) clearance for those who are working with students at the site, it is important that candidates discuss this with their impending placement site. Some placement sites may require proof of recent TB clearance and immunization to specified diseases.

Supporting Student Services

The Office of Disability Services 
The Office of Disability Services is dedicated to providing barrier-free access to Walden’s educational services. Walden will work with teacher candidates to provide personalized support services and accommodations for disabilities. If assistance is needed, candidates should visit the disability services Web site and contact the Office of Disability Services as soon as possible in the program. 

If a candidate anticipates the need for disability-related accommodations during field experience, he/she must contact Walden University’s Disability Services Office (disability@waldenu.edu) at least two weeks before matriculation into the program. Disability Services staff will work with the candidate and the Office of Field Experience to ensure field placement sites are prepared to accommodate the candidate. Failure to officially request accommodations through Walden’s Disability Services Office in a timely manner will delay a candidate’s field placement. 
Career Services Center 

The Career Services Center offers resources and advice to help candidates navigate their career paths. Taking a proactive approach to developing and managing a career is an important part of lifelong learning. Whether a candidate is looking to change jobs or enhance a current professional role, the center encourages goal-setting, professional network-building, and active stewardship of career progress from the very start of an academic program. For more information or to schedule a counseling appointment, candidates should go to http://careercenter.waldenu.edu. 
Addendum A: Course Descriptions
EDUC 7002 Foundations: Educational Leadership and Administration (3 sem. cr.)
This course begins by building principal candidate understanding of the philosophy, requirements, and community of Walden University, the Richard W. Riley College of Education and Leadership, and the Education Specialist (Ed.S.) in Educational Leadership and Administration (Principal Preparation) Program. Principal candidates will complete a pre-assessment, develop an Individual Learning Plan, and submit their field experience application and plan. Following this essential introductory work, principal candidates will begin their study of school leadership by focusing on the structures of school organizations and leadership styles.

EDUC 7200 Teaching and Learning for School Leaders (3 sem. cr.)

Effective principals influence the quality of teaching by understanding how to recognize outstanding teaching and facilitate improvement by communicating how and why learner-centered teaching enhances the achievement of every student. This course introduces principal candidates to the latest research on education, teaching, and learning and fosters the development of an understanding of how different approaches to instruction are informed by research.

EDUC 7201 Communication and Collaboration for Leaders (3 sem. cr.)

Effective principals work to foster shared understanding of and commitment to doing what it takes to ensure that every student learns and succeeds. This requires the ability to communicate and the capacity to create conditions and processes that foster collaborative problem-solving and decision-making. Good leaders model open and responsive communication and create the time and mechanisms to ensure that such interactions are common within the school and throughout the school community. Schools also need to communicate with and draw upon community resources of various types, including public agencies and organizations that serve youth and families. Effective leaders establish personal, ethical, and moral platforms for leadership and model and otherwise promote ethical and productive civic behavior. 

EDUC 7202 Ensuring Quality Education for Students with Diverse Needs (3 sem. cr.)

This course explores and analyzes the issues, complexities, responsibilities and opportunities associated with leading schools with diverse student populations. By acknowledging differences among learners, as well as biases, discrimination, prejudices, and stereotypes, school leaders can identify diversity as a dynamic contributing factor to a rich learning environment in which individual differences are honored and respected. The course also focuses on one of the most challenging tasks facing schools today: to substantially increase the achievement of students placed at risk because of limited facility with English, and physical, mental, and emotional disability. Principal candidates will study diverse and inclusive approaches that have proven most effective in supporting English Language Learners and Students with Special Needs to reach high standards of performance.

EDUC 7203 Policy and Law in School Organizations (3 sem. cr.)

This course includes a study of selected general legal principles, case and statute law, and law-making agencies that impact leaders and educational institutions. Key content areas include but are not limited to the legal status of the local school district; the role of federal, state, and local governments; governance of schools; and policies, rules, and regulations. The course will also cover the legal rights, responsibilities and obligations of administrators, teachers, students, parents, and school boards, community education, civil rights, collective bargaining, torts and contracts, and legal research, as well as the development of policy to meet regulations and constitutional provisions. 

EDUC 7204 Using Data to Strengthen Schools (3 sem. cr.)

Education leaders must use data extensively to guide them in defining needs, setting and prioritizing goals, monitoring and evaluating progress, and identifying effective strategies for improvement. The continuing analysis of the gaps between student performance and student learning goals defines the actions of effective school leaders. Decision-makers must understand the array of data that are needed for school improvement. They must know the principles and techniques of measurement, evaluation, and data analysis. They must use a multitude of strategies to analyze data to propel teaching and learning and school improvement. They should use technology to support the collection and use of data. They need to engage the school community (teachers, parents, and students) in understanding and supporting data to guide the analysis of strengths, weaknesses, threats, and opportunities in the ongoing pursuit of school improvement. 

EDUC 7205 Budgeting and Allocating Resources (3 sem. cr.)

Research on effective schools provides guidance on the most productive ways to organize time, people, money, technology, and other resources. To use these resources most effectively, leaders need to have a strategy that defines the most important priorities, the overall educational design, and the organizational structures that best match the necessary goals for improvement. Effective leaders need to be able to (1) link whole-school strategic plans to effective instructional practices and improved use of time and money, (2) ensure individualized attention where needed in subject areas, (3) evaluate alternative paths to school improvement, (4) invest wisely in improving teaching quality, and (5) organize staff and use other resources in new ways that allow focused investment in teaching and learning. 

EDUC 7206 Creating Positive, Safe, and Effective Learning Environments (3 sem. cr.)

Effective principals develop capabilities to foster cultures for learning based on mutual respect among students, teachers, staff, parents, and the larger community. Strategies for fairly and effectively administering discipline and resolving conflict are addressed. The course intends to help leaders understand and treat individual and group differences and potential conflict as opportunities for developing the professional dispositions, knowledge, and skills that result in social competencies essential to civic participation and interpersonal effectiveness in school and beyond. Principal candidates will also study issues related to safety and violence in schools, considering both methods of prevention and ways to respond to unsafe and violent situations. 
EDUC 7207 Leading Curriculum Initiatives: Literacy and Math (3 sem. cr.)

In order to be effective, school leaders must understand the foundational principles of teaching—curriculum, instruction, and assessment. This course also focuses on the considerations with which principals need to engage as they plan for the adoption and implementation of a new or substantially revised program to enhance student learning in a content domain. Literacy and math are two content areas that are problematic in many schools, especially those serving diverse students and students who are under-performing. Thus, while the lessons are applicable to other subjects, the focus here is on how to ensure that content standards, curriculum materials, assessment, instruction, professional development, and parental and community involvement, among other initiatives, are aligned in ways that foster student achievement in literacy and math.
EDUC 7208 Recruiting, Evaluating, and Retaining School Personnel (3 sem. cr.)

Principal candidates study human resources policies and practices for recruiting, selecting, hiring, inducting, developing, evaluating, and retaining or dismissing school personnel. Identifying teachers’ needs for professional growth is important, but leaders must also ensure that teachers have the opportunity and motivation to use their professional expertise and to participate in ongoing professional development focused on enhancing the learning of every student. As well, school leaders must be able to identify characteristics of productive teacher evaluation processes and programs, distinguish between supervising teaching and supervising learning, and utilize a process and/structure for evaluating school personnel that is productive and supportive; motivates improvement; results in retention of highly competent staff members; embodies standards of due process; and takes into account the provisions of the contractual agreements between the staff and their districts.

EDUC 7801-7806 Field Experiences (6 sem. cr.)

Field experiences will provide principal candidates with authentic opportunities to apply what they have learned in courses and expand what they know and are able to do. With the intention of building knowledge, skills, and professional dispositions for field experiences, principal candidates will also participate in two residencies, where they will have the opportunity to meet face-to-face with faculty members to learn and hone skills, develop professional dispositions, and discuss ways to ensure productive and successful field experiences and meet the demands of the profession they are studying. All principal candidates in the program are required to spend a minimum of 320 hours or 40 eight-hour days (across 12 consecutive months) in elementary school, middle or junior high school, and high school settings as an administrative aide to a licensed and practicing school principal. Field experience must include at least 40 hours or one week at each level not represented by the principal candidate’s primary teaching experience.
Addendum B: Code of Ethics
The Minnesota Code of Ethics for School Administrators

To download the full Microsoft word version of the Code of Ethics, click here. 

Subpart 1. Scope. This part applies to all persons licensed as school administrators as defined in part 3512.0100, subparts 5 to 7. 

Subp. 2. Standards of professional conduct. The standards of professional conduct for school administrators are listed in items A to K. 

A. 
A school administrator shall provide professional educational services in a nondiscriminatory manner. 

B. 
A school administrator shall take reasonable action to protect students and staff from conditions harmful to health and safety. 

C. 
A school administrator shall take reasonable action to provide an atmosphere conducive to learning. 

D. 
A school administrator shall not misuse professional relationships with students, parents and caregivers, staff, or colleagues to private advantage. 

E. 
A school administrator shall disclose confidential information about individuals only when a compelling professional purpose is served in accordance with state and federal laws, and school district policies. 

F. 
A school administrator shall not knowingly falsify or misrepresent records or facts relating to the administrator’s qualifications, or to the qualifications of other staff or personnel. 

G. 
A school administrator shall not knowingly make false or malicious statements about students, students’ families, staff, or colleagues. 

H. 
A school administrator shall not accept gratuities, gifts, or favors that impair professional judgment, nor offer any favor, service, or item of value to obtain special advantage. 

I. 
A school administrator shall only accept a contract for a position when licensed for the position or when a school district is granted a variance by the State Board of Education under Minnesota Statutes, section 121.11, subdivision 7b. 

J. 
A school administrator, in filling positions requiring licensure, shall employ, recommend for employment, and assign only appropriately licensed personnel, or persons for whom the school district has been granted a variance by the appropriate state board or agency, unless, after making reasonable efforts to obtain a variance, an appropriately licensed person cannot be assigned and the position must be filled to meet a legitimate emergency educational need. 

K. 
A school administrator shall not engage in conduct involving dishonesty, fraud, or misrepresentation in the performance of professional duties. 

Subp. 3. Statutory enforcement of code, complaints, investigation, and hearing. This part shall be enforced in accordance with Minnesota Statutes, section 214.10, subdivisions 1, 2, and 3. 

Subp. 4. Complaints handled by Minnesota Board of School Administrators. All complaints alleging violations of the code of ethics for school administrators submit a written complaint. Upon receipt of a written complaint, the administrator named in the complaint shall be notified in writing within ten days of the receipt of the complaint. The administrator shall be entitled to be represented by the administrator’s own counsel or representative at each stage of the investigation and hearing. 

Subp. 5. Enforcement procedures. The Board of School Administrators may impose one or more of the following penalties when it has found a violation of a standard under subpart 2. These actions shall be taken only after previous efforts at remediation have been exhausted. 

A. 
The Board of School Administrators may enter into agreements with administrators accused of violating the code of ethics that would suspend or terminate proceedings against the administrator on conditions agreeable to both parties. 

B. 
A letter of censure from the Board of School Administrators may be sent to the person determined to be in violation of the standards of the code of ethics. A copy of the letter shall be filed with the Board of School Administrators. The letter shall be kept on file for a period of time not to exceed one calendar year. 

C. 
An administrator who has been found to have violated the code of ethics may be placed on probationary licensure status for a period of time to be determined by the Board of School Administrators. The board may impose conditions on the administrator during the probationary period which are to be directed toward improving the administrator’s performance in the area of the violation. During this period, the administrator’s performance or conduct shall be subject to review by the Board of School Administrators or its designee. The review shall be directed toward monitoring the administrator’s activities or performance with regard to whatever conditions may be placed on the administrator during the probationary period. Before the end of the probationary period, the Board of School Administrators shall decide to extend or terminate the probationary licensure status or to take further disciplinary actions as consistent with this rule. 

D. 
The license to practice of the person determined to be in violation of the standards of the code of ethics may be suspended for a period of time determined by the Board of School Administrators.

E. 
The license to practice of the person determined to be in violation of the standards of the code of ethics may be revoked by the Board of School Administrators
Addendum C: 
Professional Dispositions
I. Leadership and P–12 Leadership

Belief in, value of, and commitment to:

The educability of all
A school vision of high standards of learning 

Continuous school improvement
The inclusion of all members of the school community
Ensuring that students have the knowledge, skills, and values needed to become successful adults
Willingness to continuously examine one’s own assumptions, beliefs, and practices

Doing the work required for high levels of personal and professional organization performance
II. Curriculum Planning, Instructional Management, Instructional Leadership, and Monitoring Student Learning 

Belief in, value of, and commitment to:

Student learning as the fundamental purpose of schooling
The proposition that all students can learn
The variety of ways in which student can learn
Lifelong learning for self and others 
Professional development as an integral part of school improvement 
The benefits that diversity brings to the school community 

A safe and supportive learning environment

Preparing student to be contributing members of society 
III. Organizational Management, Human Resource Management, Judgment/Problem Analysis, and Safety and Security
Belief in, value of, and commitment to the following:

Making management decisions to enhance learning and teaching 
Taking risks to improve schools 
Trusting people and their judgment 
Accepting responsibility 
Having high-quality standards, expectations, and performances 
Involving stakeholders in management processes 

Promoting a safe environment 
IV. Diversity Leadership and Communication

Belief in, value of, and commitment to the following:

Schools operating as an integral part of the larger community 
Collaboration and communication with families 

Involvement of families and other stakeholders in school decision-making processes 
The proposition that diversity enriches the school 

Families as partners in the education of their children. The proposition that families have the best interests of their children in mind
Resources of the family and community needing to be brought to bear on the education of students 
An informed public
V. Values and Ethics

Belief in, value of, and commitment to the following:

The ideal of the common good 
The principles in the Bill of Rights 
The right of every student to a free, quality education 
Bringing ethical principles to the decision-making process 
Subordinating one’s own interests for the good of the school community 
Accepting the consequences for upholding one’s principles and actions 
Using the influence of one’s office constructively and productively in the service of all students and their families 

Development of a caring school community
VI. Policy, Law, Political Influence and Governance, and Community Relations
Belief in, value of, and commitment to the following:

Seeing education as a key to opportunity and social mobility 
Recognizing a variety of ideas, values, and cultures 
Having a continuing dialogue with other decision-makers affecting education 
Actively participating in the political and policy-making context in the service of education 
Using legal systems to protect student rights and improve student opportunities 
Addendum D: ELCC Standards

Educational Leadership Constituent Council (ELCC) Standards for Advanced Programs in Educational Leadership 

Standard 1: 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a district vision of learning supported by the school community. 

Standard 2: 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff. 

Standard 3: 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment. 

Standard 4: 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources. 

Standard 5: 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner. 

Standard 6: 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context. 

Standard 7: 

Internship—the internship provides significant opportunities for candidates to synthesize and apply the knowledge and practice and develop the skills identified in Standards 1–6 through substantial, sustained, standards-based work in real settings, planned and guided cooperatively by the institution and school district personnel for graduate credit
Standards for Advanced Programs in Educational Leadership 
http://www.npbea.org/ELCC/ELCCStandards%20_5-02.pdf
Addendum E: Unit Dispositions Walden University

(Based on the Interstate New Teacher Assessment and Support Consortium—INTASC—Principles)

The educator understands the central concepts, tools of inquiry, and structures of the discipline(s) and can create learning experiences based on best practices that make these aspects of subject matter meaningful for students.

a. The educator realizes that subject matter knowledge is not a fixed body of facts but is complex and ever-evolving. He/she seeks to keep abreast of new ideas and understanding in the field.

b. The educator appreciates multiple perspectives and conveys to learners how knowledge is developed from the vantage point of the knower.

c. The educator has enthusiasm for the discipline(s) and sees connections to everyday life.

d. The educator is committed to continuous learning and engages in professional discourse about subject matter knowledge and students’ learning.

e. The educator values both long-term and short-term planning. The educator believes that plans must always be open to adjustment and revision based on students’ needs and changing circumstances. The educator values planning as a collegial activity.

The educator understands how students learn and develop and can provide a variety of learning opportunities adapted to diverse learners that support all students’ intellectual, social, and personal development.

a. The educator appreciates individual variation within each area of development, shows respect for the diverse talents of all learners, and is committed to helping them develop self-confidence and competence.

b. The educator is disposed to use students’ strengths as a basis for growth and their errors as an opportunity for learning.

c. The educator believes that all students can learn at high levels and persists in helping all students achieve success.

d. The educator appreciates and values human diversity, shows respect for students’ varied talents and perspectives, and is committed to the pursuit of “individually configured excellence.”

e. The educator respects students as individuals with differing personal and family backgrounds and various skills, talents, and interests.

f. The educator is sensitive to community and cultural norms. The educator makes students feel valued for their potential as people and helps them learn to value each other.

The educator understands and uses a variety of strategies to encourage students’ development of critical-thinking, problem-solving, and performance skills.

a. The educator values the development of students’ critical-thinking, independent problem-solving, and performance capabilities.

b. The educator values flexibility and reciprocity in the learning process based on students’ responses, ideas, and needs.

c. The educator values current research and best practices related to problem-solving and critical thinking.

The educator uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

a. The educator takes responsibility for establishing a positive climate in the learning environment and participates in maintaining such a climate in the school as a whole.

b. The educator understands how participation supports commitment and is committed to the expression and use of democratic values in the classroom.

c. The educator vales the role of students in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning.

d. The educator recognizes the value of intrinsic motivation to students’ lifelong growth and learning.

e. The educator is committed to the continuous development of individual students’ abilities and considers how different motivational strategies are likely to encourage this development for each student.

The educator uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the learning environment.

a. The educator recognizes the power of language for fostering self-expression, identity development, and learning.

b. The educator values many ways in which people seek to communicate and encourages many modes of communication.

c. The educator is a thoughtful and responsive listener.

d. The educator appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among all students.

The educator understands and uses formal and informal strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

a. The educator values ongoing assessment as essential to the learning process and recognizes that many different assessment strategies, accurately and systematically used, are necessary for monitoring and promoting student learning.

b. The educator is committed to using assessment to identify student strengths and promote student growth to foster positive social change.

The educator is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and actively participates and seeks out opportunities to promote positive social change and grow professionally.

a. The educator values critical-thinking and self-directed learning as habits of mind.

b. The educator is committed to reflection, assessment, and learning as an ongoing process.

c. The educator is willing to give and receive help.

d. The educator is committed to seeking out, developing, and continually refining practices that address the individual needs of students.

e. The educator recognizes his/her professional responsibility for engaging in and supporting appropriate professional practices for self and colleagues.

The educator fosters relationships with colleagues, parents, and community agencies to support students’ learning and well-being.

e. The educator values and appreciates the importance of all aspects of a student’s experiences.

f. The educator is concerned about all aspects of a student’s well-being (cognitive, emotional, social, and physical) and is alert to signs of difficulties.

g. The educator is willing to consult with other adults regarding the education and well-being of his/her students.

h. The educator respects the privacy of students and confidentiality of information.

i. The educator is willing to work with other professionals to improve the overall learning environment for students.
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